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xi ABSTRACT  Nurvianti Herman, 2018. Upgrading Students` Vocabulary by Using Semantic Mapping at the Second Grade MTsN Model Palopo. Thesis, English Education Department Tarbiyah and Teachers Training Faculty State Islamic Institute of Palopo. Supervised by: (1) Wahibah, S.Ag. M.Hum and (2) Andi Tenrisanna Syam, S.Pd. M.Pd. Key words: Teaching Vocabulary, Semantic Mapping, True Experimental  The objective of the reasearch was to find out whether semantic mapping upgrade students’ vocabulary at the second grade MTsN Model Palopo. This research applied true experimental. The population of this research was the second grade students of MTsN Model Palopo. The number of population was 270 students. The sample were class VIII A consisted of 30 students as experimental group and class VIII B consisted of 30 students as control group.The sampling technique in this research was purposive sampling. The instrument of the research was vocabulary test. The writer gave pretest and posttest to the students.   The result showed that the students` mean score of posttest in experimental group was 85.33 and pretest was 71.03. The mean score of posttest is higher than the mean score of pretest (85.33>71.03). While the mean score of posttest in control group was 72.46 and the mean score of pretest was 70.86. The mean score of posttest was higher than the mean score of pretest (72.46>70.86). The result of statistical analysis the experimental group for level of significance 0.05 with degree of freedom (df) = 29; the probability value was smaller than α 0.00<0.5 and the result of statistical analysis the control group in which the probability value was bigger than α .074>0.05. As a result, there is a significant difference in vocabulary achievement between the students who are taught by using semantic mapping strategy and those who are taught by non using semantic mapping strategy. Based on the result of this study, the writer concluded that semantic mapping strategy upgrades the students’ vocabulary.      
  CHAPTER I INTRODUCTION This chapter deals with background, problem statement, objective of the research, significances of the research, scope of the research, and definition of term. A. Background Vocabulary is one of elements of language and all about words or a special set of words you are trying to learn. According to Alqahtani vocabulary is a set of words that are used for communication and one can convey the information that submitted so it is very important to learning vocabularies.1 So, vocabulary is central to English language teaching because without sufficient vocabulary, students cannot understand each other or express their own ideas. Nagy said that increasing vocabulary knowledge is a basic part of the process of education.2 Ozen said that vocabulary has a crucial a role in both language teaching and communication. It is impossible to communicate without words.3 Learning vocabulary is most important aspect of learning any foreign language. So we need strategy in teaching, vocabulary learning strategies may help students learn and remember words in learning a foreign language. Learning                                                            1Mofareh Alqahtani, The Importance of Vocabulary in Language Learning and How to be Tought,International Journal of Teaching and EducationVol.3, No.2, 2015.p.23 2William E. Nagy Teaching Vocabulary to Improve Reading Comprehension, Urbana, III: ERIC Claringhouse on Reading and Communication Skills and Nation Council of Teachers of English, 1988. p.1 3Baki Ozen, Teaching Vocabulary through Poetry in an EFL Classrome, International Online Journal of Primary Education Vol.1, No.1, 2012.p.60 
2   vocabulary as a foreign language seems easy but some students feel fear. Teaching for students of the second grade at Junior High School is not the same as teaching adult because they have different characteristics and motivation. In the developmental stages of the learner, in category adolescence the students in 12-19 years of age. They are different from young adulthood in 20-40 years of age, so the way of teaching must be different too. The stage of adolescence marks the transition from childhood to adulthood, in teaching the adolescence learner we need approach them with respect, tact, openness, and flexibility to elicit their attention and encourage their responsiveness to teaching learning situation.4 In this case many teachers still teach vocabulary with drilling list of spelling and is related content word can be boring. Instruction in vocabulary involves more than looking up words in a dictionary and using them in a sentence. We need to focus on teaching vocabulary through a variety of fun learning. According to writer`s observation on 15th June 2017 at MTsN Model of Palopo, the writer found some problems about students` vocabulary. The teacher who has initial “A” said “we cannot impose the students to master of vocabulary because the English language is not their mother tongue, so they were very difficult to have many vocabulary. The students can know maximum ten the new vocabulary every day”. So that the problem is how to teach the students to improve their vocabulary, because the teaching of vocabulary for Junior High School needs appropriate and                                                            4Susan B. Bastable and Michelle A. Dart, Essentials of Patient Education, (Jones and Bartlett Publisher, 2007) p. 22-23. 
3   different strategy, in order that the students feel enjoyable, become active in the classroom. In this case, the writer will use the semantic mapping strategy in learning vocabulary. By using semantic mapping for different vocabulary items, students can increase their ability on vocabulary learning. Hodges (1984) said that semantic mapping goes a step further, grouping in the words on the list into categories and arranging them on the visual “map” so that relationships among the words become clearer.5 Nagy said that one classroom activity reflecting this emphasize has been called, among other things, “brainstorming” or “semantic mapping”. 6   Semantic mapping can be used to develop students` understanding of particular concept or group of thematically related words. This strategy in teaching can enhance motivation, interest, and word usefulness, knowledge of word features and functions, and acquisition of vocabulary learning strategies.  Krisnawaty (2012) used semantic mapping in teaching reading comprehension. She found that using the semantic mapping to teach reading comprehension was able to improve the students` ability. It included their abilities in relating their prior knowledge with new information and associating the supporting details with the main idea.                                                             5 Richard E. Hodges, Vocabulary. Urbana, III:ERIC Clearinghouse on Reading and Communication Skills, 1984. p.4. 6 William E. Nagy, Teaching Vocabulary to Improve Reading Comprehension. Urbana, III:ERIC Clearinghouse on Reading and Communication Skills and Nation Council of Teachers of English, 1988. p.10. 
4   In this study the writer wants to do research “Upgrading Students` Vocabulary through Semantic Mapping Strategy” at the Second Grade MTsN Model Palopo”. The writer tries of semantic mapping strategy in the classroom activities in teaching vocabulary. The writer wants to investigate whether semantic mapping upgrades the students` vocabulary.  B. Problem Statement Based on the explanation in the background above, the writer formulates the problem statement: Does semantic mapping upgrade students` vocabulary at the second grade of MTsN Model Palopo? C. Objective of the Research To find out whether semantic mapping upgrade students` vocabulary at the second grade of MTsN Model Palopo.  D. Significances of the research  There are two significances of this research namely: 1. Theoretical development The results of this research are expected to give a meaningful contribution for the development of language teaching discipline. 2. Practical development 
5   The results of this research are expected to give a practical effect for teachers and students of MTsN Model Palopo. The teacher will implement this strategy in teaching, particularly in English teaching. Furthermore, for the readers, the result of the research can be helpful information. E. Scope of the Research This study is under applied language teaching discipline. It is specified on the use of semantic mapping strategy as a way to upgrade students` vocabulary. This research focuses on teaching descriptive text (describing people) and focuses on adjectives and nouns. The writer uses the cluster/cloud diagram to upgrade students` vocabulary. F. Definition of Term 1. Semantic mapping is a technique to present graphical concepts. It is an effective diagnostic tool. It is also a visual and structured strategy for vocabulary development and knowledge expansion displayed in categories of words in relation to other words.7 2. Teaching vocabulary is teaching the meaning of word, constituting knowledge of word: form, meaning, distribution and use. 8                                                              7Boon Yih Mah, Semantic Mapping: A Visual and Structured Pre-Writing Strategy in the Process of Essay Writing, ESTEEM Academic Journal UiTM Pulau Pinang, 7, 2011. p.2   8Joseph Michael and Paul Patin, Some Techniques for Teaching Vocabulary.  Urbana, III: ERIC Clearinghouse Language and Linguistics, 1972. p. 3  
 6  CHAPTER II REVIEW OF RELATED LITERATURE This chapter deals with previous study, definition of vocabulary, kinds of vocabulary, teaching vocabulary, definition of semantic mapping, procedure of using semantic mapping, teaching vocabulary through semantic mapping, theoretical framework, and hypothesis. A. Previous Related Studies  In this study the writer took three previous studies. Krisnawaty (2012) found that using the semantic mapping to teach reading comprehension was able to improve the students` ability. It included their abilities in relating their prior knowledge with new information and associating the supporting details with the main idea. According the previous of the study, semantic mapping strategy can improve the class situation. The class will become more enjoyable and fun. The students become more active both individually and in group. The difference between Krisnawaty`s research and this research are Krisnawaty used semantic mapping to improve reading comprehension and discussed about procedure text. While this research use semantic mapping to upgrade students` vocabulary and discussed about descriptive text.  Dilek and Yuruk (2012) found that semantic mapping technique is more effective than the traditional technique in vocabulary learning.  Avrianti (2015) found that students` reading comprehension of the tenth grade has improved and the students`responses in learning were positive. 
7    Avrianti`s research focused on improving reading comprehension and applied classroom action research while this research focuses on upgrading the students` vocabulary and uses true experimental.    According the previous study above the writers using semantic mapping in teaching reading comprehension, compare between using semantic mapping technique and traditional technique in teaching, using semantic mapping in pre-reading and this research the writer using semantic mapping to upgrade students` vocabulary in teaching descriptive text (describing people).  B. Vocabulary 1. Definition of Vocabulary  The vocabulary is an essential part of learning a language, because the language is essentially a set of vocabulary. Learning a language begins with the mastery of vocabulary as the mastery of the English language first thing that needs to be understood that the English vocabulary. In the course of learning and using foreign language, vocabulary takes such a fundamental role in mastering English as foreign language well. There are some definition of vocabulary proposed by some experts.  Luckner and Cooke (2010) said  that  vocabulary  is  the main thing that is used to perform various activities like communicating with others, read books, and  learn,  without  the  vocabulary  it  is  difficult  to  do  or  cannot  do.  Like the faculty and students cannot be mutually-related absence as a university lecturer and students make the learning process, vocabulary as well as the most important thing to do everyday activities. Without a sufficient vocabulary, 
8    someone cannot communicate effectively or express ideas because we think with word.1 Ur (1991) said that vocabulary can be defined, roughly, as the words we teaching in the foreign language. However, a new item of vocabulary may be more than a single word: for example, post office and mother-in-law, which are made up of two or three words but express a single idea.2 Based on some statements above, the writer concluded that vocabulary is words in a language that the person knows which can be used communication. Vocabulary plays an important role in improving our skills in English. It becomes one of aspects for improving communication skill. Without having enough vocabularies, communication will end up in unpleasant situation and make the students difficult to continue their sentences or ideas. Therefore, it is highly essential for English teacher to help their students in mastering vocabulary.  2. Kinds of Vocabulary There are many kinds of vocabulary according to some experts. According Finocchiaro in Fadillah that vocabulary is divided into two types: 1) Function word needs to be learned as quickly as feasible (in a logical order and sequence, however). 2) Content words can be learned in small groups around “life” situations.          Furthermore Fries in Fadillah classified the content word into:                                                           1 JohnLuckner and Christine Cooke, A Summary of the Vocabulary Research with Students Who Are Deaf or Hard of Hearing, Journal of American Annals of the Deaf Vol.155, No.1 2010, p.38 2Penny Ur, A Course in Language Teaching, (Cambridge; Cambridge University  Press, 1991), p. 60 
9    1) Word for things represent sets of phenomena that seem to endure with some stability (nouns). 2) Word for actions represents sets of phenomena that seem to change or be in process (verbs). 3) Word for qualities: the content words and the precise meanings shift with various “things” to which the “quality” word is attached as a “modifier” (adjectives and adverbs) Minewhile, according to Hatch and Brown in Fadillah (2011) vocabulary can be divided into two kinds, they are: a) Productive  vocabulary  is  of  words  which  the  students  understand,  can pronounce correctly and use constructively in speaking and writing.  b) Receptive vocabulary is of words the student recognizes and understands when they occur in a context, but which they cannot produce correctly.3 1. Teaching Vocabulary The teaching of vocabulary is not easy to do because we need to pay attention how people are likely to learn words. Alqahtani said that teaching  vocabulary  is  one  of  the  most  discussed  parts  of  teaching English  as  a  foreign  language. When the teaching and learning process takes place, problems would appear to the teachers. They have problems of how to teach students in order to gain satisfying results.  The teacher should prepare and find out the appropriate techniques, which will be implemented to the students. A good                                                           3 Misra Fadillah, The Effectiveness of Teaching Vocabulary through Total Physical Response Method, A Thesis (Jakarta: 2011), p. 12-13 
10    teacher should prepare himself or herself with various and up-to-date techniques. Teachers need to be able to master the material in order to be understood by students, and make them interested and happy in the teaching and learning process in the classroom.4 The English teachers had better teach English vocabulary first than other aspect of this language, such as grammar, speaking, reading and writing. If students know more vocabulary, it will be easy for them to learn another aspect of English language. Students should have a good idea of how to expand their vocabulary so that they can improve their interest in learning the language. therefore, should process considerable knowledge on how to manage an interesting classroom so that the learners can gain a great success in their vocabulary learning. Wallace in Nilawati (2009) also gave several principles to manage and to learn the target vocabulary, such as: 1)  Aims  The aim of teaching vocabulary is to make the teacher easy to formulate the materials, which will be taught to the students.  2)  Quantity  The teacher has to decide the number of vocabulary items to be learned. The learners will get confuse or discouraged if they get many new words. Therefore, the teacher should select new words, which can easy to understand by the learners.                                                           4Mofareh Alqahtani, op.cit, p.24  
11    3)  Need  In teaching vocabulary, the teacher has to choose the words really needed by the students in communication.  4)  Frequent exposure and repetition  Frequent exposure and repetition here means that the teacher should give much practice on repetition so that the students master the target words well. They also give opportunity to the students to use words in writing or speaking.  5)  Meaningful presentation  In teaching vocabulary the teacher should present target words in such a way that the meaning of the target words are perfectly clear and unambiguous.  6)  Situation and presentation  The teacher tell the students that they have to use the words appropriately. The use of words depends on the situation in which they are used and depends on the person to whom they are speaking.5 C. Semantic Mapping 1. Definition of Semantic Mapping Semantics is the study of the meaning of a word in a language. While semantic mapping is a word mapping strategy using a schema or chart used in language learning activity. Semantic mapping is a technique of teaching word that is connection with visual organizer that shows the ideas and information in the concept that relates one to another. 6  Semantic mapping is a strategy for                                                           5Sofika Chandra Nilawati, The Effectiveness Of Teaching Vocabulary by Using Puppet At Elementary School Students, A Thesis(Semarang: UNNES 2009), p.11 6Neneng Avrianti, Improving Reading Comprehension by using Semantic Mapping in Pre-reading, WKS: Studies on English Education Vol 2, No.1, 2015.P.102 
12    representing word concepts graphically. It helps the students to develop their vocabulary through a deeper understanding conceptual knowledge by displaying words into categories to show how they are related to each other.7 Dilek and Yuruk (2013) said that Semantic mapping is a process of constructing visual displays of categories and their relationships. It is a categorical structuring of information in graphic form. It is an approach leading students to relate new word to their own experiences and prior knowledge.8 Semantic mapping is strategy that can be introduced to learners at any level of proficiency. It involves drawing a diagram of the relationship between words according to their use in particular text. To begin instruction, students are represented with a concept that is central to understanding a selection or subject. They then brainstorm or freely associate words that are related to that concept. As students brainstorm, the teacher writes their suggestions on the board, adding words they need to learn.  Bacroft in Nilforoushan defines semantic mapping as the increased evaluation of an item with regard to its meaning. Semantic mapping builds on prior knowledge and is an active in learning can be a very effective teaching tool.9 Based on some statements above the writer concluded that Semantic mapping is strategy in learning vocabulary, display of new word or grouping of                                                           7Indriarti, The Effectiveness of Semantic Mapping Strategy to Improve Stusents` Vocabulary Mastery, Journal of English Language Teaching 3(1), 2014, p.78 8Yesim Dilek and Nurcihan Yuruk, Using Semantic Mapping Technique in Vocabulary teaching at pre-intermediate level, Journal of Procedia Social and Behavioral Sciences 70, 2013, p. 1533 9Somayeh Nilforoushan, The effect of Teaching Vocabulary through Semantic Mapping on EFL Learners` Awareness of the Affective Dimensions of Deep Vocabulary Knowledge, Journal of Canadian Center of Science and Education Vol. 5, No. 10, 2012, p. 165  
13    word based on the category. It can recall the students, memorize about meaning of the word. This can help the students to identify, understand and increase their knowledge of vocabulary. 2. Types of Semantic Mapping There are several types of semantic mapping: a. Star Diagram Star diagrams are type of graphic organizer that condense and organize data about multiple traits, fact, or attributes associated a single topic. Star diagrams are useful for basic brainstorming about a topic or simply listing all the major traits relate.      b. Spider Diagram  A spider map (sometimes called a semantic map) is a type of graphic organizer that is used to investigate and enumerate various aspects of a single theme or topic, helping the student to organize their thoughts.  The process of creating a spider diagram helps the student focus on the topic, requires the student to review what they already know in order to organize that knowledge, and helps the student to monitor their growing comprehension of the topic. It also helps point out the areas where the student must investigate more. 
14    If the topic at hand involves investigating attributes associated with a single topic, and then obtaining more details on each of these ideas, use a spider diagram as your graphic organizer. The spider diagram is like a star graphic organizer with another level of detail. A spider diagram can be used to find methods that help your study skills (like taking notes, reading, memorizing, etc)     c. Fishbone diagram   A fishbone map (sometimes called a herringbone map) is a type of graphic organizer that is used to explore the many aspects or effects of a complex topic, helping the student to organize their thoughts in a simple, visual way. The use of color helps make a fishbone map clearer and easier to interpret.  If the topic at hand involves investigating attributes associated with a single, complex topic, and then obtaining more details on each of these ideas, use a fishbone diagram as your graphic organizer. The fishbone diagram is like a spider map, but it works for more complex topics - topics that require more details to be enumerated.  The process of creating fishbone diagram helps the student focus on the topic, requires the student to review what they already know in order to organize that knowledge, and helps the student to monitor their growing comprehension of the topic. It also helps point out the areas where the student must investigate more 
15    (where the fishbone is difficult to fill out). Examples of fishbones: For example, a fishbone diagram can be used to prepare for a writing assignment; the student must concentrate on the main topic, list the big ideas concerning the topic, and think of the attributes/qualities/functions/effects associated with each of these ideas.      d. Cluster/Cloud Diagram Cluster diagrams (also called cloud diagrams) are a type of non-linear graphic organizer that can help to systematize the generation of ideas based upon a central topic. Using this type of diagram, the student can more easily brainstorm a theme, or explore a new subject.  To create a cluster diagram, the student first thinks of as many terms or ideas relating to the stimulus topic as possible (and then writes the second-level ideas in circles attached to the main topic) this first step is like creating a star diagram. Then the student explores each of these new second-level ideas in turn, and for each, finds as many related ideas as possible (and adds these third-level terms to 
16    the diagram around the idea). If more detail is desired, the previous step can be repeated for each of the third-level ideas (or more).  e. Tree Diagram Tree Diagrams are a type of graphic organizer that shows how items are related to one another. The tree's trunk represents the main topic, and the branches represent relevant facts, factors, influences, traits, people, or outcomes.      f. Venn Diagram : Compare and Contrast A Venn Diagram is a graphic organizer that is made up of two or three overlapping circles. In mathematics, venn diagrams are used to visualize the relationship between two or three sets. Venn diagrams can also be used to compare and contrast the characteristics of any other items, like groups of people, individual people and books.       
17    g. Vocabulary Map Graphic Organizer Vocabulary maps are graphic organizers that can be useful in helping a student learn new vocabulary words. For each new vocabulary word, the student writes the word, its definition, its part of speech (noun, verb, adjective, adverb, etc.), a synonym, an antonym, draws a picture that illustrates the meaning of the word, and writes a meaningful sentence using the word.10 3.  Procedure of Using Semantic Mapping The steps involved in semantic mapping are: write the concept word on the board, explain the steps involved and have students think of as many words as they can for the concept word, write the list on the board or overhead and have students copy it, and finally in groups have students put in the words into categories. According to Nation in Vadilah (2011) the steps on using semantic mapping in teaching vocabulary are:  a. The teacher writes the topic of place of writing in a short form in the middle of the board, for example, energy. b. The learners then suggest ideas that they have about energy and the teachers notes the most important words and phrase from these ideas on board radiating out from the topic. If ideas are slow in coming the teachers can give some                                                           10 Anonymous. Types of Semantic Mapping. Retrived on 2nd November 2017 from http://www.enchantedlearning.com 
18    guiding questions, such as: What are the different kinds of energy? What energy sources do we use? When we drive a car? c. After a reasonable number of words and phrases are on the board and these covers the main ideas, the teacher and learners then suggest how these ideas could be sequence in a piece of writing.  d. If the teacher wants to make sure that the words or phrase are actually remembered, the teacher tells the learners to look at the board for a minute and then cleans the board. The learners then come up one by one to reconstruct what was on the board, or tell the teacher what to write and  where. Other steps based on Vadilah if semantic mapping in teaching vocabulary is used, it will be like this, for example in teaching about transportation we might divide transportation at the air, land, and water in diagram like in the picture below. Then we might display the target words: trolley, van, canoe, aircraft, blimp, and glider.  Next, begin instruction by having students brainstorm words related to the concept of transportation in air, land and water. When they brainstorm, make them list their words on their worksheet and make sure the target words are included. During the brainstorm session, announce the students that they can discuss it the other friends in order they can get the right words in each categories. Finally, write what the words they have got on whiteboard and at last the diagram may have filled below:11                                                             11Siti Nur Vadilah, Enriching Students` Vocabulary through Semantic Mapping, A thesis (Jakarta: UIN 2011), p. 20-21 
19             Figure 2.1. The Diagram of Semantic Mapping Works (1999) illustrates the steps on using semantic mapping as a vocabulary development strategy as follows: Step 1: The teacher selects an important word or topic. The word should be familiar enough to students that they can ready list a group of words that relate to it. Step 2:  The teacher writes the word on the chalkboard or overhead. Step 3: The teacher encourages students to think of as many related words as possible. They can complete this step first individually and then as a group but sharing lists.  Step 4: Students and teacher then add labels to groups. Some teachers copy completed maps onto chart paper and keep these large-sized maps posted for the duration of a unit. As students learn new words or discover new relationships, they can add them to the chart using a different colored marker. The charts give students a concise overview of the key concepts within a unit and of how concepts  Transportation  water  air land Train Motorcycle  Bicycle bus trolly truck foot subway airplane blimp aircraft carrier sailboat Ship  submarine hot airbalo space shuttle gilder helicopter 
20    are related. They also enable students to relate new words to those they already understand.12 Other steps are: we can provide the students with direct instruction on how to use semantic maps. Below is an example of a step-by-step set of directions, which can be especially beneficial for struggling students.13 • Pick a word you do not know from a text you are reading and mark the word. If you use digital text, you can highlight or bold the word. • Use a blank map or begin to draw a map or web (either on paper or using an online tool). • Place the word you do not know in the center of the map. • Pronounce the word. If necessary, use an online dictionary with audio to help you. • Read the text around the word to see if there are related words you can add to your map. If you're using digital text, you can get the computer to read the text to you using the text-to-speech function (if necessary). • Use an online dictionary or online thesaurus to look up the word and find a definition. • Find words and phrases that fit with the meaning. Select pictures/images (online or from available resources) or draw pictures that fit with the meaning. • Add these words, phrases, or images to your semantic map.                                                           12 Chatenia G. Works, How to Build a Better Vocabulary, Educational Resources Information Center ERIC, 1999. p. 11 13Anonymous. Teaching Students to use Semantic Maps. Retrivied on 21st October 2017 from www. Readingrockets.org/article/connecting-word-meanings-through-semantic-mapping. 
21    • If you're working online, print out the map. • Read the text again, applying the meaning of the word to the text. • Share and compare your map with your classmates. D. Theoretical Framework The theoretical framework in this research was shown in the diagram:          Figure 2.2. Theoretical Framework  The research was conducted at MTsN Model Palopo, which aimed to find out whether semantic mapping strategy upgrade students’ vocabulary. The writer taught nouns and adjectives to the students. The writer applied semantic mapping strategy. Semantic mapping strategy used by the writer was cluster diagram.   The steps of teaching vocabulary by using semantic mapping strategy are: (1) the writer selects an important word or topic, (2) the writer wrote the word on the chalkboard or overhead, (3) the writer encourages students to think of as many  INPUT Vocabulary: Noun and Adjective  Semantic Mapping Strategy  OUTPUT Students` Vocabulary Development 
22    related words are possible, (4) students and writer then add labels to group. As students learn new words or discover new relationships, they can add them to the chart using a different colored marker. The charts gave students a concise overview of the key concepts within a unit and how concepts are related. The charts were enable students to relate new words to those they already understand.    The indicators of students’ vocabulary development are: (1) the students are able to mention vocabularies related to the topic, (2) the students are able to find the relations among the words, and (3) the students are able to learn the new words.  E. Hypothesis  To test the hypothesis, this research used statistic hypothesis, namely:  H0: Semantic mapping strategy does not upgrade the students` vocabulary at MTsN  Model Palopo. H1: Semantic mapping strategy upgrades students` vocabulary at MTsN Model Palopo.       
  CHAPTER III RESEARCH METHOD  This chapter deals with research method, research design, time and location of the research, research variable, population and sample, instrument of the research, treatment, and technique of data analysis.  A. Research Method   In this research, the writer applied a true experimental design. The experiment involved two groups, an experimental group and a control group. The experimental group received treatment by using semantic mapping strategy, a treatment under investigation, while the control group received treatment by using non-semantic mapping strategy. The control group is needed for comparison purpose to see whether or not semantic mapping strategy upgrades students’ vocabulary achievement. Experimental Y1 X Y2 Control Y1  Y2  Where:  Y1 : Pretest X         : Treatment (Independent Variable) Y2 : Posttest1                                                            1 Donald Ary, et al, Introductiom to Research in Education, (Library of Congress in Publication Data, 2010) p. 307 
  2  B. Research Variable In this research, the writer determined two categories of variables. The variable of this research were students’ vocabulary and semantic mapping. The dependent variable in this research was students’ vocabulary, students’ vocabulary was collection of English words that students have from their prior knowledge and the independent variable was semantic mapping, semantic mapping strategy was grouping in the words on the list into categories and arrange them on the visual map.  C. Population and sample  1. Population   In this study, the writer took the second grade students of MTsN Model Palopo as a population, which had nine classes and there were 270 students. 2. Sample   The writer took two classes as her sample, i.e VIII A and VIII B in academic year 2017/2018 there were 60 students (30 students of experimental class and 30 students of control class) the technique sampling was purposive sampling. The writer believed that the samples can be a representative population.  D. Instrument of the Research  The instrument of this research was vocabulary test, the forms of the test were choose the right one and fill in the blank. The total numbers of the test were 30 items.   
  3  E. Procedure of Collecting Data The procedures of collecting data were presented below: 1. Pretest The writer gave pretest to know the students` prior knowledge on vocabulary. 2. Posttest  After conducting some treatments, the writer gave posttest in order to know their ability after several processes of teaching by using semantic mapping. The posttest was the same as the pretest. Subsequently, the result of pretest and posttest  calculated to measure whether or not semantic mapping upgrade students` vocabulary. F. Treatment The writer treated the students six times, the steps on treatment were described as follows:  1. The writer selected an important word or topic.  2. The writer wrote the word on the chalkboard or overhead.  3. The writer encouraged students to think of as many related words as possible.  4.  The students and the writer then added labels to groups. As students learned new words or discovered the relationships they could add them to the chart using different colored marker. The charts gave students a concise overview of the key concepts within a unit and how concepts are 
  4  related. The charts were enable students to relate new words to those they already understand.  G. Technique of Data Analysis To analyze the data, the writer used the following procedure: 1. Analyzing the raw data of vocabulary test. Each of the students` correct answer got 1 and the wrong answer got 0.  2. Raw scores were converted to a set of core maximum of 100, using the following formula: Score = 	
	`			 	100 3. Converting the score of the students into values.  4. Classifying the score of the students into the following score classification A  90 – 100  Excellent B  80 – 89  Good C  70 – 79  Adequate D  60 – 69  Inadequate/unsatisfactory F  Bellow 60  Failing/unacceptable.2 5. Calculating the mean score, standard deviation, frequency table and test between vocabulary achievement of the experimental by using SPSS statistics version 22 for windows evaluation.                                                             2 H. Douglas Brown, Language Assesment: Principle and Classroom Practices, (San Fransisco, California: Pearson Longman, (2003) p. 287 
  CHAPTER IV FINDINGS AND DISCUSSION  This chapter includes two sections. The first is findings and the second is discussion. A. Findings The findings of the research were showed to describe the result of the data that analyzed statically and tabulating data. It comparised of the students score in pretest and posttest, classification percentage of students score in pretest and posttest for experimental and control groups.   1. The Analysis of Students` Score of Experimental Group and Control Group In this part, writer reports the result of each group by comparing pretest and posttest and the result of both groups.  a. Students` Score of Experimental Group 1. Pretest and Posttest In this classification, the writer presents the percentage of the students` pretest and posttest of experimental group. It shows the students` score in experimental group before giving treatment by using semantic mapping strategy and after the treatment.    
  2  Table 4.1. The Rate Percentage of Students` Pretest and Posttest  No. Classification Score Pretest Posttest F P F P 1 Excellent 90-100 0 0% 9 30% 2 Good 80-89 3 10% 19 63.3% 3 Adequate 70-79 16 53.3% 2 6.6% 4 Inadequate/unsatisfactory 60-69 11 36.6% 0 0% 5 Faling/unacceptable Bellow 60 0 0% 0 0% Total 30 100% 30 100%  Table 4.1 shows that most of students in experimental group are classified adequate and inadequate/ unsatisfactory before giving the treatment. 16 students or 53.3% were in adequate classification, 11 students or 36.6% are inadequate/ unsatisfactory, three students or 10% were in good classification and none of them were in excellent classification. After giving the treatment, there 19 students or 63.3% were in good classification, two students were in adequate classification, none of them were in inadequate/ unsatisfactory classification, and nine students or 30% were in excellent classification. 2. The Mean Score and Standard Deviation of Students` Pretest and Posttest  The result of the students` pretest and posttest of experimental group is indicated by the mean score and standard deviation. The analysis of the mean score meant to know if there was a difference between the students` score in pretest and posttest of experimental group. 
  3  Table 4.2. The Mean Score and Standard Deviation of Students` Pretest and Posttest  Descriptive Statistics  N Minimum Maximum Mean Std. Deviation PRETEST 30 60.00 87.00 71.0333 6.99006 POSTTEST 30 77.00 93.00 85.3333 4.34966 Valid N (listwise) 30      Table 4.2 shows that there was a difference between the mean score of pretest and posttest in the experimental group. The mean score of posttest was higher than the mean score of pretest (85.33>71.03). It means that there was an improvement after giving the treatment by using semantic mapping strategy. The standard deviation of posttest was lower than the standard deviation of pretest (4.34<9.66). It means that the scores range of posttest was closer than the score range of pretest to the mean score. 3. The Calculation of t-test Pretest and Posttest The data shown in the Table 4.3 below indicates the students’ score of experimental group before conducting the treatment (pretest) and after the treatment (posttest Table 4.3. The Paired Samples Test of Pretest and Posttest  Paired Samples Test  Paired Differences T df Sig. (2-tailed) Mean Std. Deviation Std. Error Mean 95% Confidence Interval of the Difference Lower Upper Pair 1 PRETEST –POSTTEST -14.30000 5.53453 1.01046 -16.36663 -12.23337 -14.152 29 .000  
  4  Table 4.3 indicates that the statistical hypothesis is based on statistic test of pretest and posttest in probability value (significant 2-tailed), probability value is lower than alpha (0.00 < 0.05). It means that there was a statistically significant difference between students’ score in pretest and posttest of experimental group giving treatment by using semantic mapping strategy upgrade students’ vocabulary of experimental group.  b. Students` Score of Control Group 1) Pretest and Posttest The following table was the data obtained from the control group before and after treatment by using non-semantic mapping strategy.  Table 4.4. The Rate Percentage of Students` Pretest and Posttest  No. Classification Score Pretest Posttest F P F P 1 Excellent 90-100 0 0% 1 3.3% 2 Good 80-89 9 30% 7 23.3% 3 Adequate 70-79 9 30% 12 40% 4 Inadequate/unsatisfactory 60-69 10 33.3% 9 30% 5 Faling/unacceptable Bellow 60 2 6.6% 1 3.3% Total 30 100% 30 100%  Table 4.4 shows that most of students in control group were classified inadequate/ unsatisfactory before giving treatment ten students or 33.3% were in inadequate/ unsatisfactory classification, two students or 6.6% were in failing/ unacceptable classification, nine students 30% were in adequate classification, nine students or 30% were in good classification and none of them were in excellent classification. After giving the treatment by using non-semantic 
  5  mapping strategy, most of students were still in inadequate/ unsatisfactory and adequate classification, nine students or 30% were in inadequate/ unsatisfactory classification, 12 students or 40% were in adequate classification, seven students or 23.3% were in good classification and one student or 3.3% was in excellent classification, one student or 3.3% was in Faling/unacceptable classification. 2) The Mean Score and Standard Deviation of Students` Pretest and Posttest  The result of the students’ pretest and students’ posttest of control group was indicated by the mean score and standard deviation. The analysis of the mean score was meant to know if there was a difference between the students’ score in pretest and posttest of control group. The standard deviation was needed to know how closer the scores to the mean score.  Table 4.5. The Mean Score and Standard Deviation of Students’ Pretest and Posttest  Descriptive Statistics  N Minimum Maximum Mean Std. Deviation Pretest 30 50.00 87.00 70.8667 10.57236 Posttest 30 57.00 90.00 72.4667 9.50402 Valid N (listwise) 30      Table 4.5 shows that the mean score of posttest was higher than the mean score of pretest in control group (72.46>70.86) and the standard deviation in posttest is lower than the standard deviation of pretest (9.50<10.57). It means that there was improvement of the students’ score in control.  
  6  3) The Calculation of t-test Pretest and Posttest  The data shown in the Table 4.6 below indicates the students’ score of control group before conducting the treatment (pretest) and after the treatment (posttest). Table 4.6. The Paired Samples Test of Pretest and Posttest Paired Samples Test  Paired Differences T Df Sig. (2-tailed) Mean Std. Deviation Std. Error Mean 95% Confidence Interval of the Difference Lower Upper Pair 1 Pretest – posttest -1.60000 4.72411 .86250 -3.36401 .16401 -1.855 29 .074  Table 4.6 indicates that probability value was higher than alpha (.074> 0.05). It means that there was no statistically significant improvement of students’ score of control group after giving the treatment by using non-semantic mapping strategy.  c. Students` Score of Experimental and Control Groups 1) Pretest  The writer found the pretest results of the students in frequency and percentage for experimental group and control group as shown below:    
  7  Table 4.7. The Rate Percentage of Students` Pretest   No. Classification Score Experimental Control F P F P 1 Excellent 90-100 0 0% 0 0% 2 Good 80-89 3 10% 9 30% 3 Adequate 70-79 16 53.3% 9 30% 4 Inadequate/unsatisfactory 60-69 11 36.6% 10 33.3% 5 Faling/unacceptable Bellow 60 0 0% 2 6.6% Total 30 100% 30 100%   Table 4.7 shows that most of the students’ pretest results for experimental group were in adequate and inadequate/ unsatisfactory classification, the data showed that those 16 students or 53.3% out of 30 students got adequate classification, and some of them 11 students or 36.6% were in inadequate/ unsatisfactory classification, three students or 10% were in good classification.  In control group, Table 4.7 indicates that most of the students were in adequate and inadequate/ unsatisfactory classification. Ten students or 33.3% out of 30 students were in inadequate/ unsatisfactory classification, nine students or 30% were in adequate classification, nine students or 30% were in good classification and two students or 6.6% were in failing/ unacceptable classification in experimental group, there was none belonged to the excellent classification. It is found the same like in the experimental group that there was none in excellent classification.   
  8  2) Posttest Table 4.8 shown below describes that the frequency and percentage of the students’ posttest score taught by semantic mapping strategy was different from those who taught by using non-semantic mapping strategy.  Table 4.8. The Rate Percentage of Students’ Posttest  No. Classification Score Experimental Control F P F P 1 Excellent 90-100 9 30% 1 3.3% 2 Good 80-89 19 63.3% 7 23.3% 3 Adequate 70-79 2 6.6% 12 40% 4 Inadequate/unsatisfactory 60-69 0 0% 9 30% 5 Faling/unacceptable Bellow 60 0 0% 1 3.3% Total 30 100% 30 100%  Table 4.8 indicates that out of 30 students in experimental group, nine students 30% were in excellent classification. 19 students or 63.3% were in good classification, and two students or 6.6% were in adequate classification. In control group, one student or 3.3% was in excellent classification, and most of them were still in adequate classification (12 students or 40%). seven students or 23.3% were in good classification and nine others or 30% were in inadequate/ unsatisfactory classification, and one student or 3.3% was in failing/ unacceptable classification. 3) The Mean Score and Standard Deviation of Students’ Pretest Before the treatment conducted both of the experimental and control groups were given pretest to know the students achievement on vocabulary knowledge. The purpose of the test was to find out whether both experimental and 
  9  control groups were in the same level or not. The standard deviation was meant to know how close the scores to the mean score. Table 4.9. The Mean Score and Standard Deviation of Students’ Pretest  Descriptive Statistics  N Minimum Maximum Mean Std. Deviation Experimental 30 60.00 87.00 71.0333 6.99006 Control 30 50.00 87.00 70.8667 10.57236 Valid N (listwise) 30      Table 4.9 above shows that the mean score of students’ pretest of experimental group was71.03 and control group was 70.86. Based on the Table 4.9 shown above, it was concluded that the students’ mean score of experimental group was statistically the same with control group. 4) The Calculation of t-test Pretest  The data shown in the Table 4.10 below indicates the achievement of experimental and control groups before giving the treatment. Table 4.10. The Paired Samples Test of Pretest  Paired Samples Test  Paired Differences T df Sig. (2-tailed) Mean Std. Deviation Std. Error Mean 95% Confidence Interval of the Difference Lower Upper Pair  Experimental – Control .16667 14.90449 2.72117 -5.39876 5.73209 .061 29 .952  Based on the statistics test of pretest in probability value (significant 2-tailed), probability value is higher than alpha (0.952> 0.05). It means that there was no a statistically significant difference between the average scores of the 
  10  students’ pretest in both experimental and control groups. In other words, the students’ score of both groups before conducting the treatments was almost the same.  5) The Mean Score and Standard Deviation of Students’ Posttest In this section, the writer presents the difference of the students’ score after treatment of experimental and control groups. The result of posttest is shown in table below: Table 4.11.The Mean Score and Standard Deviation of Students’ Posttest  Descriptive Statistics  N Minimum Maximum Mean Std. Deviation Experimental 30 77.00 93.00 85.3333 4.34966 Control 30 57.00 90.00 72.4667 9.50402 Valid N (listwise) 30      Table 4.11 shows that the mean scores of both experimental and control groups were different after treatment. The mean score of experimental group was higher than control group (85.33>72.46) and the standard deviation for experimental group was 4.34 and control group was 9.50. It shows that after giving the treatment, the result of experimental group on the mean score is higher than the control group. It proves that semantic mapping strategy upgrades students’ vocabulary rather than non-semantic mapping strategy.    
  11  6) The Paired Sample of t-test Posttest  The data were shown in the Table 4.12 below indicated the achievement of experimental and control groups after the treatment Table 4.12. The Paired Samples Test Posttest  Paired Samples Test  Paired Differences T df Sig. (2-tailed) Mean Std. Deviation Std. Error Mean 95% Confidence Interval of the Difference Lower Upper Pair 1 Experimental – Control 12.86667 11.77880 2.15051 8.46839 17.26494 5.983 29 .000  Table 4.12 above indicates that the statistical hypothesis is based on statistics test in Probability value (significant 2 tailed), the Probability value was lower than alpha (0.00<0.05). It means that H1 was accepted and H0 was rejected. It was concluded that after giving the treatment to the both groups, using semantic mapping strategy in experimental group and non-semantic mapping strategy in control group, the students’ score of both groups was statistically different. It indicates that semantic mapping strategy is more effective rather than non-semantic mapping strategy in upgrading students` vocabulary. 7) Students’ Score Achievement   The tabulation data for the students’ score achievement can be seen as follows:    
  12  Table 4.13. Students’ Vocabulary Achievement     Pretest Posttest Experimental Control Experimental Control Respondents 30 30 30 30 Mean 71.03 70.86 85.33 72.46 SD 6.99 10.57 4.34 9.50  Table 4.13 above shows that the total number of respondents for each group which experimental group were 30 students and control group were 30 students. The mean score and standard deviation showed difference in pretest and posttest to both groups.  From the data shown in the Table 4.13, the mean score pretest of experimental group and control group was statistically the same before giving the treatment. After giving the treatment, the posttest score of both groups; experimental and control groups shows a difference mean score.  B. Discussion The discussion deals with argument and further interpretation of the research findings in students` score both pretest and posttest results of experimental and control groups.  In this section, the discussion deals with semantic mapping strategy and non semantic mapping strategy in teaching vocabulary. Although both strategies, semantic mapping and non semantic mapping strategy, could be applied in teaching vocabulary, the application of semantic mapping strategy in teaching vocabulary significantly. It was proven by the result of students’ score of pretest 
  13  and posttest of each group, the mean score and standard deviation were analyzed in this case. In experimental group, the mean score of posttest was higher than the mean score of pretest (85.33>71.03) and the difference was statistically significant because of the t-test of posttest where probability value was lower than alpha (0.00<0.05). While in control group, the mean score of posttest was also higher than the mean score of pretest (72.46>70.86) but the difference was not statistically significant because probability value was higher than alpha (.074> 0.05).  It was also strengthen by comparing the mean score of posttest of both groups and then by calculating t-test of posttest. The mean score of students’ posttest in experimental was 85.33. While the mean score of students’ posttest in control group was 72.46. The t-test of the posttest shown that there was a significant difference where probability value was lower than alpha (0.00 < 0.05). Thus, if both strategies were compared in the implementation of teaching vocabulary, the semantic mapping strategy was better than non semantic mapping strategy. This statement is in line with the statement of the experts, Graney in Manoli and Papandopoulo defined semantic mapping is diagram that can be used to represent words, ideas, or other items linked to and arranged around a central key words or idea of the text and depict relationships of the different components of an idea to the main idea, that is of the part to the whole.1 Based on the students’ score in pretest, both experimental and control groups have the same ability before giving the treatment. Students’ score of both groups in posttest are significant difference. The students’ score achievement                                                           1 Polyxeni Manoli, Maria Papadopoulou, Graphic Organizers as a Reading Strategy: Research Findings and Issues, Journal Creative Education Vol.3, 2012.P.348-356 
  14  taught vocabulary by using semantic mapping strategy is higher than non semantic mapping strategy. The comparison of the students` score of both groups could be supported by analyzing the result of posttest. In pretest result, no one of 30 students either experimental group or control group was classified excellent classification (Table 4.7). After giving treatments in experimental group with semantic mapping strategy, the result of posttest were nine students (30%) got excellent classification, none of them was inadequate/ unsatisfactory classification, and most of them were in good classification, 19 students or 63.3% (Table 4.8). Otherwise, one student got excellent in result of posttest in control group. Most of them were classified at adequate classification (12 students or 40%).  The questions in pretest and posttest were about nouns and adjectives. And the result of the students` work in most of students were easy to answer questions part A about adjectives and noun in numbers two, three, four, six, seven, eight, nine, 11, 12, 13, 14, 16, 18 and part B in numbers one, two, three, four, five, nine, ten, because the word is familiar and most of students were difficult to answer the other questions because the word is unfamiliar for the students for example the question in number nine and 18 the students cannot choose the right one word to correct to the other word but after treatment there was significance progress to the students` score because most of the students` get “Good” classification.     This research was in line with previous researches by Krisnawati (2012), Dilek and Yuruk (2012) who found that the semantic mapping strategy can improve the students` ability and the class situation. The class will become 
  15  enjoyable and fun. Semantic mapping is more effective than the traditional technique in vocabulary learning. Based on the result of data analysis, writer concluded that semantic mapping strategy is strongly recommended as one strategy in upgrading students` vocabulary because in teaching vocabulary semantic mapping strategy has great benefits that may serve a variety of learning purposes. It may provide students with a systematic means to integrate their new knowledge and stimulate them to use that knowledge to interact with the text and it can also provide students with clear understanding about the definition of the words.        
  CHAPTER V CONCLUSIONS AND SUGGESTIONS The discussion in this chapter indicates conclusions and some of suggestions related to the finding and the application of the research. A. Conclusions  Based on the findings, data analysis, and discussion in the previous chapter, the writer draws conclusions as in following:  Having implemented the treatments by using semantic mapping in experimental group and non-semantic mapping in control group, the writer concluded that semantic mapping upgrades students` vocabulary at the second grade of MTsN Model Palopo. Semantic mapping was really effective to use in learning and teaching process because it made students involve directly and also made students become active in learning. It could be proven by the students` result of the mean score in the pretest of experimental group was 71.03 and the mean score of the students in the posttest was 85.33. The students` result of the mean score in control group was 70.86 and the mean score of the students in the posttest was 72.46. The mean score of posttest in experimental group was greater than posttest in control group. After giving treatment to the students and based on the result of data analysis or the finding in chapter IV, the writer found that the p Value was 0.00 and the alpha was 0.05, therefore p<α (0.00<0.05). It proves that the hypothesis (H0) is rejected and hypothesis (H1) is accepted. 
  2  B. Suggestions  The success in teaching does not depend on the lesson program only, but more important is how the teacher presents the lesson and uses various methods to manage the class more lively and enjoyable. The method also helps the teacher and lecturer, and gives much opportunity for the students to be active in teaching learning process. Regarding to the teaching vocabulary by applying semantic mapping, the writer gives some suggestion for the teacher and students as follow: 1. Suggestion for the Teacher a. The teachers can apply semantic mapping to teach vocabulary for the other material not just describing people to upgrade students’ vocabulary. b. The teacher should be creative and innovative to use various strategy in English teachin learning process toupgrade the students’ vocabulary. 2. Suggestion for theStudents a. The students should be more active in learning process having applied semantic mapping. b. The students should learn more how towrite the correct vocabulary based on its pronounciation. 3. Suggestion for the Next Researcher  The next writers can make the researcher about method or strategy in upgrading students’ vocabulary and can use this research as an additional reference for further relevant research certainly with differen variables and condition. 
  3   Finally, the writer realizes that this thesis is far from being perfect and because of that; constructive critics and advice are really expected for the perfection of the thesis. The writer hopes that the results of this research can be useful for the readers. It is hoped that the readers will have more information about interactive activities technique. This research can be one of the references for the next researcher who wants to do research on vocabulary.      
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  Vocabulary Test Name : Class  : A. Look at the pictures carefully. Choose and circle the right expressions in bold, please!        Sharon is a highschool student/teacher (1) She is young/old (2) She is short/tall (3) and she is slim/plump (4) She has hazel/brown (5) eyes.    William is a handsome/beautiful (6) boy. He is young/old (7). He is short/tall (8) and he is fat/of medium weight (9) He has got short/long, fair/black (10) hair.     Helen is a young/old (11) and beautiful/ugly (12) girl. She is slim/plump (13) She has got straight/curly (14) hair. She is wearingahat/glasses (15). 
         Roger is a young/an old (16) man. He doesn`t work. He is retired/a worker (17). He is plump/slim (18). He has got short/long, brown/black (19) hair and blue/black (20) eyes.  B. Fill in the blank with the correct words, please!    Isyana Sarasvati Isyana Saravati is a very famous (1)……… from Indonesia. She is (2)……… and very talented. She is usually called Isyana. The (3)………. lady was born in Bandung, West Java, on May 2, 1993. Her parents are Sapta Dwi Kardana and Launa Marpanda.  Isyana, the Taurus girl, is (4)…….. She is only 50 kg and (5)…… and she has a long (6) ……. beautiful hair. By glimpsing, she looks like a Korean star.  Talking about her personality, Isyana is kind of introvert girl. She seems very (7)…….. but actually she is (8)………. enough to people. Talking about her passion in music, Isyana likes Jazz, RnB, (9) ……., and soul. She also can play (10)………. saxophone, and violin. That`s fantastic.            Smooth Friendly Pop   Beautiful         Tall     Piano         Singer               Slim   Quiet              Pretty 
    Appendix 2. Lesson Plan (RPP 1) Sekolah/Madrasah  : MTsN Model Palopo Mata Pelajaran  : Bahasa Inggris Kelas/Semester : VIII Materi   : Descriptive text (Describing People) Alokasi Waktu  : 2x40 menit   I. KOMPETENSI INTI:  KI 1: Menghargai dan menghayati ajaran agama yang dianutnya.  KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan social dan dalam jangkauan pergaulan dan keberadaannya.  KI 3: Memahami dan menerapkan pengetahuan (factual, konseptual, dan procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknology, seni, budaya terkait fenomena dan kejadian tampak mata.   KI 4: Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori.    II. KOMPETENSI DASAR No.  KOMPETENSI DASAR 3. 3.10 Menerapkan struktur teks dan unsure kebahasaan untuk melaksanakan     fungsi sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan sederhana, sesuai dengan konteks penggunaannya   4. 4.11 Menangkap makna dalam teks deskriptif lisan dan tulis, pendek dan sederhana. 4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
    teks, dan unsure kebahasaan yang benar dan sesuai konteks. KEGIATAN PEMBELAJARAN Pertemuan Pertama : (2 JP)  TAHAP KEGIATAN PEMBELAJARAN ALOKASI WAKTU KEG. PENDAHULUAN  Mengungkapkan salam dan berdoa  Menanyakan kondisi siswa  Mengecek kehadiran siswa  Menyampaikan indikator pencapaian  Menyampaikan langkah pembelajaran 10 menit KEGIATAN INTI            - Siswa Mendengarkan penjelasan materi tentang descriptive text (describing people) - Memotivasi siswa, mengajukan pertanyaan tentang mendeskripsikan seseorang termasuk cirri-ciri dan sifat seseorang sesuai dengan konteks penggunaannya. - Menuliskan kata utama (My Hero) dalam lingkaran pada papan tulis dan membagikan text describing people about My Hero. - Memberikan kesempatan kepada siswa untuk memikirkan dan menyebutkan kata yang berhubungan dengan topik. - Membuat semantic mapping bersama siswa dengan menuntun siswa menyebutkan kosak kata terkait dengan topik. Saat siswa mempelajari kata-kata baru atau menemukan hubungan kata yang baru mereka menambahkannya ke bagan.   50 menit  KEG. PENUTUP - Menyimpulkan materi pembelajaran - Menanyakan kepada siswa kesulitan 30 menit 
    dalam meningkatkan kosa kata. - Mengucapkan salam PENILAIAN:  Teknik Penilaian No Aspek yang dinilai Tehnik Penilaian Waktu Penilaian 1. Pengetahuan Tes Individu 2. Menyelesaikan Tugas terstruktur Tertulis/Penugasan Individu MEDIA/ ALAT, BAHAN DAN SUMBER BELAJAR  - Media/alat  : Lingkungan kelas/sekolah - Bahan  : text - Sumber Belajar : Buku siswa bahasa inggris kelas VIII    Mengetahui :            ……..., …….2018   Guru Bidang Studi      Mahasiswa     Asiah Amiri, S.Pd           Nurvianti Herman NIP. 198303052007012009         NIM. 14.16.3.0105             
    Materi Pembelajaran 1. Descriptive Text       2. Semantic Mapping               My Hero  Michael Jordan is a famous basketball player. Michael Jordan certainly looks like a star. He is tall, well built and handsome. He is always well dressed. His personality is as good as his playing ability. He is confident. He is also generous. He gives a lot of money to charity. His hobby is playing golf, baseball, and cooking. He often cooks for his family.   MY HERO  Michael Jordan  Personality  Hobby  Body  Confident  Generous  Good  Baseball  Playing Golf  Cooking  Tall  Well Built  Handsome 
    (RPP 2) Sekolah/Madrasah  : MTsN Model Palopo Mata Pelajaran  : Bahasa Inggris Kelas/Semester : VIII Materi   : Descriptive text (Describing people) Alokasi Waktu  : 2x40 menit   I. KOMPETENSI INTI:  KI 1: Menghargai dan menghayati ajaran agama yang dianutnya.  KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan social dan dalam jangkauan pergaulan dan keberadaannya.  KI 3: Memahami dan menerapkan pengetahuan (factual, konseptual, dan procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknology, seni, budaya terkait fenomena dan kejadian tampak mata.   KI 4: Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori.    II. KOMPETENSI DASAR No.  KOMPETENSI DASAR 3. 3.10 Menerapkan struktur teks dan unsure kebahasaan untuk melaksanakan     fungsi sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan sederhana, sesuai dengan konteks penggunaannya   4. 4.11 Menangkap makna dalam teks deskriptif lisan dan tulis, pendek dan sederhana. 4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
    teks, dan unsure kebahasaan yang benar dan sesuai konteks.   KEGIATAN PEMBELAJARAN  Pertemuan Kedua : (2 JP)  TAHAP KEGIATAN PEMBELAJARAN ALOKASI WAKTU KEG. PENDAHULUAN  Mengungkapkan salam dan berdoa  Menanyakan kondisi siswa  Mengecek kehadiran siswa  Mengingatkan kembali pelajaran yang lalu  Menyampaikan indikator pencapaian  Menyampaikan langkah pembelajaran 10 menit KEGIATAN INTI            - Siswa Mendengarkan penjelasan materi tentang descriptive text (describing people) - Memotivasi siswa, mengajukan pertanyaan tentang mendeskripsikan seseorang termasuk cirri-ciri dan sifat seseorang sesuai dengan konteks penggunaannya. - Menuliskan kata utama (My Father) dalam lingkaran pada papan tulis dan membagikan text describing people about My Father. - Memberikan kesempatan kepada siswa untuk memikirkan dan menyebutkan kata yang berhubungan dengan topik. - Membuat semantic mapping bersama siswa dengan menuntun siswa menyebutkan kosak kata terkait dengan topik. Saat siswa mempelajari kata-kata baru atau menemukan hubungan kata yang baru mereka menambahkannya ke bagan.  50 menit  
     KEG. PENUTUP - Menyimpulkan materi pembelajaran - Menanyakan kepada siswa kesulitan dalam meningkatkan kosa kata. - Mengucapkan salam 30 menit  PENILAIAN:  Teknik Penilaian  No Aspek yang dinilai Tehnik Penilaian Waktu Penilaian 1. Pengetahuan Tes Individu 2. Menyelesaikan Tugas terstruktur Tertulis/Penugasan Kelompok/Individu  MEDIA/ ALAT, BAHAN DAN SUMBER BELAJAR  - Media/alat  : Lingkungan kelas/sekolah - Bahan  : Gambar  - Sumber Belajar : Buku siswa bahasa inggris kelas VIII    Mengetahui:            ……..., …….2018   Guru Bidang Studi      Mahasiswa     Asiah Amiri, S.Pd           Nurvianti Herman NIP. 198303052007012009         NIM. 14.16.3.0105         
    Materi Pembelajaran 1. Descriptive Text                   My Father  My Father is Mr. Marzuki. He is very warm, smart, and funny person. I live with him in Manjungan, Trenggalek.  My Father is quite handsome man. Now, he is about 35 years old. He has well built body because he always does exercise every day. He is also tall, he has short black hair and black eyes. He has an oval face and pointed chin. He has slight moustaches and beard. He has slight dark brown skin.  My father is a junior high school teacher. He teacher sport. He is the best father in the world to me. 
    2. Semantic Mapping                    My Father  Marzuki General Clarification  Personality Physical Features Teacher Sports 35 Years Old  Funny  Warm  Smart  Slight Mustac Welt Built  tall  Short Black Hair   Body   Black Eyes  Oval Face  Slight dark brown skin  Pointed Chin  Slight Beard 
    (RPP 3) Sekolah/Madrasah  : MTsN Model Palopo Mata Pelajaran  : Bahasa Inggris Kelas/Semester : VIII Materi   : Descriptive text (Describing People) Alokasi Waktu  : 2x40 menit   I. KOMPETENSI INTI:  KI 1: Menghargai dan menghayati ajaran agama yang dianutnya.  KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan social dan dalam jangkauan pergaulan dan keberadaannya.  KI 3: Memahami dan menerapkan pengetahuan (factual, konseptual, dan procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknology, seni, budaya terkait fenomena dan kejadian tampak mata.   KI 4: Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori.    II. KOMPETENSI DASAR No.  KOMPETENSI DASAR 3. 3.10 Menerapkan struktur teks dan unsure kebahasaan untuk melaksanakan     fungsi sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan sederhana, sesuai dengan konteks penggunaannya   4. 4.11 Menangkap makna dalam teks deskriptif lisan dan tulis, pendek dan sederhana. 4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
    teks, dan unsure kebahasaan yang benar dan sesuai konteks. KEGIATAN PEMBELAJARAN Pertemuan Pertama : (2 JP)  TAHAP KEGIATAN PEMBELAJARAN ALOKASI WAKTU KEG. PENDAHULUAN  Mengungkapkan salam dan berdoa  Menanyakan kondisi siswa  Mengecek kehadiran siswa  Mengingatkan kembali pelajaran yang lalu  Menyampaikan indikator pencapaian  Menyampaikan langkah pembelajaran 10 menit KEGIATAN INTI            - Menuliskan kata utama (Julle) dalam lingkaran pada papan tulis dan membagikan text describing people about Julle - Memberikan kesempatan kepada siswa untuk memikirkan dan menyebutkan kata yang berhubungan dengan topik. - Membuat semantic mapping bersama siswa dengan menuntun siswa menyebutkan kosak kata terkait dengan topik. Saat siswa mempelajari kata-kata baru mereka menambahkannya ke bagan.  50 menit  KEG. PENUTUP Menyimpulkan materi pembelajaran - Menanyakan kepada siswa kesulitan dalam meningkatkan kosa kata. - Mengucapkan salam 30 menit   
    PENILAIAN:  Teknik Penilaian  No Aspek yang dinilai Tehnik Penilaian Waktu Penilaian 1. Pengetahuan Tes Individu 2. Menyelesaikan Tugas terstruktur Tertulis/Penugasan Individu  MEDIA/ ALAT, BAHAN DAN SUMBER BELAJAR  - Media/alat  : Lingkungan kelas/sekolah - Bahan  : Gambar  - Sumber Belajar : Buku siswa bahasa inggris kelas VIII    Mengetahui :            ……..., …….2018   Guru Bidang Studi      Mahasiswa     Asiah Amiri, S.Pd           Nurvianti Herman NIP. 198303052007012009         NIM. 14.16.3.0105                
     Materi Pembelajaran 1. Descriptive Text       2. Semantic Mapping                JULLE  Julle is a  journalist. Julle is very close with friend and family. She is small, but she is strong. Sometimes she is shy around people, she do not knowwith her friends and family she is very outgoing. Her mom says, she has a pretty smile. Do you agree? Her mom also likes her long curly brown hair. Her favorite color is blue, and she is always optimistic. She is youthful, but shi is old soul.  JULLE General Clasofocation  Personality Physical Features Favorite Color Famous Hournalist Strong Shy Outgoing Optimistic Old soul Pretty Small Youthful Long Hair Curly brown hair Blue 
    (RPP 4) Sekolah/Madrasah  : MTsN Model Palopo Mata Pelajaran  : Bahasa Inggris Kelas/Semester : VIII Materi   : Descriptive text (Describing People) Alokasi Waktu  : 2x40 menit   I. KOMPETENSI INTI:  KI 1: Menghargai dan menghayati ajaran agama yang dianutnya.  KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan social dan dalam jangkauan pergaulan dan keberadaannya.  KI 3: Memahami dan menerapkan pengetahuan (factual, konseptual, dan procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknology, seni, budaya terkait fenomena dan kejadian tampak mata.   KI 4: Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori.    II. KOMPETENSI DASAR No.  KOMPETENSI DASAR 3. 3.10 Menerapkan struktur teks dan unsure kebahasaan untuk melaksanakan     fungsi sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan sederhana, sesuai dengan konteks penggunaannya   4. 4.11 Menangkap makna dalam teks deskriptif lisan dan tulis, pendek dan sederhana. 4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
    teks, dan unsure kebahasaan yang benar dan sesuai konteks.  KEGIATAN PEMBELAJARAN Pertemuan Kedua : (2 JP)  TAHAP KEGIATAN PEMBELAJARAN ALOKASI WAKTU KEG. PENDAHULUAN  Mengungkapkan salam dan berdoa  Menanyakan kondisi siswa  Mengecek kehadiran siswa  Mengingatkan kembali pelajaran yang lalu  Menyampaikan indikator pencapaian  Menyampaikan langkah pembelajaran 10 menit KEGIATAN INTI            - Menuliskan kata utama (Wilter) dalam lingkaran pada papan tulis dan membagikan text describing people about Wilter. - Memberikan kesempatan kepada siswa untuk memikirkan dan menyebutkan kata yang berhubungan dengan topik. - Membuat semantic mapping bersama siswa dengan menuntun siswa menyebutkan kosak kata terkait dengan topik. Saat siswa mempelajari kata-kata baru atau menemukan hubungan kata yang baru mereka menambahkannya ke bagan.   50 menit  KEG. PENUTUP - Menyimpulkan materi pembelajaran - Menanyakan kepada siswa kesulitan dalam meningkatkan kosa kata. - Mengucapkan salam 30 menit 
    PENILAIAN:  Teknik Penilaian No Aspek yang dinilai Tehnik Penilaian Waktu Penilaian 1. Pengetahuan Tes Individu 2. Menyelesaikan Tugas terstruktur Tertulis/Penugasan Kelompok/Individu  MEDIA/ ALAT, BAHAN DAN SUMBER BELAJAR  - Media/alat  : Lingkungan kelas/sekolah - Bahan  : Gambar  - Sumber Belajar : Buku siswa bahasa inggris kelas VIII    Mengetahui :            ……..., …….2018   Guru Bidang Studi      Mahasiswa     Asiah Amiri, S.Pd           Nurvianti Herman NIP. 198303052007012009         NIM. 14.16.3.0105                
    Materi Pembelajaran 1. Descriptive Text       2. Semantic Mapping             Walter My name is Walter, I am a Doctor. I am nearsighted, So I wear glasses, I am well built. I have a dark Complexion and black, wavy hair. I am not lazy! Iam very patient. I work long hpurs but I am never bored at my job. It is so interesting! I do not want a boring life. I am energetic and I want to be successful.  WALTER General Clasification  Personality Physical Features  Ambition  Doctor  Patient  Energetic  Not lazy  Never bored  Complexion  Body Well built Wavy Hair  Dark  Black Blue 
    (RPP 5) Sekolah/Madrasah  : MTsN Model Palopo Mata Pelajaran  : Bahasa Inggris Kelas/Semester : VIII Materi   : Descriptive text (Describing People) Alokasi Waktu  : 2x40 menit   I. KOMPETENSI INTI:  KI 1: Menghargai dan menghayati ajaran agama yang dianutnya.  KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan social dan dalam jangkauan pergaulan dan keberadaannya.  KI 3: Memahami dan menerapkan pengetahuan (factual, konseptual, dan procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknology, seni, budaya terkait fenomena dan kejadian tampak mata.   KI 4: Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori.    II.  KOMPETENSI DASAR No.  KOMPETENSI DASAR 3. 3.10 Menerapkan struktur teks dan unsure kebahasaan untuk melaksanakan     fungsi sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan sederhana, sesuai dengan konteks penggunaannya   4. 4.11 Menangkap makna dalam teks deskriptif lisan dan tulis, pendek dan sederhana. 4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
    teks, dan unsure kebahasaan yang benar dan sesuai konteks. KEGIATAN PEMBELAJARAN Pertemuan Pertama : (2 JP)  TAHAP KEGIATAN PEMBELAJARAN ALOKASI WAKTU KEG. PENDAHULUAN  Mengungkapkan salam dan berdoa  Menanyakan kondisi siswa  Mengecek kehadiran siswa  Mengingatkan kembali pelajaran yang lalu  Menyampaikan indikator pencapaian  Menyampaikan langkah pembelajaran 10 menit KEGIATAN INTI            - Menuliskan kata utama (Lady Gaga) dalam lingkaran pada papan tulis dan membagikan text describing people tentang Lady Gaga. - Memberikan kesempatan kepada siswa untuk memikirkan dan menyebutkan kata yang berhubungan dengan topik. - Membuat semantic mapping bersama siswa dengan menuntun siswa menyebutkan kosak kata terkait dengan topik. Saat siswa mempelajari kata-kata baru atau menemukan kata yang baru mereka menambahkannya ke bagan.   50 menit  KEG. PENUTUP - Menyimpulkan materi pembelajaran - Menanyakan kepada siswa kesulitan dalam meningkatkan kosa kata. - Mengucapkan salam 30 menit  
    PENILAIAN:  Teknik Penilaian No Aspek yang dinilai Tehnik Penilaian Waktu Penilaian 1. Pengetahuan Tes Individu 2. Menyelesaikan Tugas terstruktur Tertulis/Penugasan Individu MEDIA/ ALAT, BAHAN DAN SUMBER BELAJAR  - Media/alat  : Lingkungan kelas/sekolah - Bahan  : Gambar  - Sumber Belajar : Buku siswa bahasa inggris kelas VIII   Mengetahui :            ……..., …….2018   Guru Bidang Studi      Mahasiswa     Asiah Amiri, S.Pd           Nurvianti Herman NIP. 198303052007012009         NIM. 14.16.3.0105               
    Materi Pembelajaran 1. Descriptive Text        2. Semantic Mapping            Lady Gaga Lady Gaga is a famous American singer. He real name is Stefani Joanne Angelia Germanotta. She is 25 years old. Her birthday is on 28th March, Her mom and dad are Italian birthday live in New York. She has got a sister called Natalia. She is pretty, she is got straight black hair, brown eyes and sharp nose. Her favorite color is light purple. Her favorite food is sphagetti. She likes very much pop star Madonna. Lady Gaga can play piano very well.  LADY GAGA  Favorite General Identification  Body Famous Singer 25 Years Old  Pretty Brown eyes Straight black hair Sharp nose  Color  Food  Pop star Light Purple  Madonna Spagetti 
    (RPP 6) Sekolah/Madrasah  : MTsN Model Palopo Mata Pelajaran  : Bahasa Inggris Kelas/Semester : VIII Materi   : Descriptive text (Describing Place) Alokasi Waktu  : 2x40 menit   I. KOMPETENSI INTI:  KI 1: Menghargai dan menghayati ajaran agama yang dianutnya.  KI 2: Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif dengan lingkungan social dan dalam jangkauan pergaulan dan keberadaannya.  KI 3: Memahami dan menerapkan pengetahuan (factual, konseptual, dan procedural) berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknology, seni, budaya terkait fenomena dan kejadian tampak mata.   KI 4: Mengolah, menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori.    II. KOMPETENSI DASAR No.  KOMPETENSI DASAR 3. 3.10 Menerapkan struktur teks dan unsure kebahasaan untuk melaksanakan     fungsi sosial teks deskriptif dengan menyatakan dan menanyakan tentang deskripsi orang, binatang, dan benda, pendek dan sederhana, sesuai dengan konteks penggunaannya   4. 4.11 Menangkap makna dalam teks deskriptif lisan dan tulis, pendek dan sederhana. 4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, binatang, dan benda, dengan memperhatikan fungsi sosial, struktur 
    teks, dan unsur kebahasaan yang benar dan sesuai konteks.  KEGIATAN PEMBELAJARAN Pertemuan Kedua : (2 JP)  TAHAP KEGIATAN PEMBELAJARAN ALOKASI WAKTU KEG. PENDAHULUAN  Mengungkapkan salam dan berdoa  Menanyakan kondisi siswa  Mengecek kehadiran siswa  Mengingatkan kembali pelajaran yang lalu  Menyampaikan indikator pencapaian  Menyampaikan langkah pembelajaran 10 menit KEGIATAN INTI           - Menuliskan kata utama (Christiano Ronaldo) dalam lingkaran pada papan tulis dan membagikan text describing people about Christiano Ronaldo. - Memberikan kesempatan kepada siswa untuk memikirkan dan menyebutkan kata yang berhubungan dengan topik. - Membuat semantic mapping bersama siswa dengan menuntun siswa menyebutkan kosak kata terkait dengan topik. Saat siswa mempelajari kata-kata baru atau menemukan hubungan kata yang baru mereka menambahkannya ke bagan.   50 menit  KEG. PENUTUP - Menyimpulkan materi pembelajaran - Menanyakan kepada siswa kesulitan dalam meningkatkan kosa kata. 30 menit 
    - Mengucapkan salam PENILAIAN: Teknik Penilaian No Aspek yang dinilai Tehnik Penilaian Waktu Penilaian 1. Pengetahuan Tes Individu 2. Menyelesaikan Tugas terstruktur Tertulis/Penugasan Kelompok/Individu MEDIA/ ALAT, BAHAN DAN SUMBER BELAJAR  - Media/alat  : Lingkungan kelas/sekolah - Bahan  : Gambar  - Sumber Belajar : Buku siswa bahasa inggris kelas VIII   Mengetahui :            ……..., …….2018   Guru Bidang Studi      Mahasiswa     Asiah Amiri, S.Pd           Nurvianti Herman NIP. 198303052007012009         NIM. 14.16.3.0105                    
    Materi Pembelajaran 1. Descriptive Text             2. Semantic Mapping                    Cristiano Ronaldo Cristiano Ronaldo Santos Aveiro is a famous football player, he plays in Real Madrid football team. He is 26 years old. His birthday on 5th February. He comes from Portugal. He`s got brother ang two sister.   He is handsome, he has brown eyes and brown hair. He`s 188 cm tall. He run very fast and he scores many goals. His favorite number is 7, his favorite color is red. He likes fish and chips. He favorite drink is coca cola.  CRISTIANO RONALDO General Clasification  Body  Favorite  Skill Fotball Player 21 Years Old  Handsome Brown hair Brown eyes  Tall   Color  Red Run Very Fast 
    Appendix 3. Students` Achievement on Vocabulary Test The score of students` vocabulary in pretest for experimental group Respondents Correct Answer Score R1 22 73 R2 20 67 R3 20 67 R4 18 60 R5 23 77 R6 21 70 R7 26 87 R8 20 67 R9 22 73 R10 22 73 R11 22 73 R12 18 60 R13 20 67 R14 20 67 R15 21 70 R16 21 70 R17 21 70 R18 21 70 R19 18 60 R20 19 63 R21 19 63 R22 23 77 R23 25 83 R24 21 70 R25 26 87 R26 23 77 R27 22 73 R28 22 73 R29 23 77 R30 20 67   
    The score of students` vocabulary in posttest for experimental group Respondents Correct Answer Score R1 26 87 R2 25 83 R3 25 83 R4 24 80 R5 25 83 R6 26 87 R7 28 93 R8 25 83 R9 27 90 R10 24 80 R11 24 80 R12 25 83 R13 25 83 R14 26 87 R15 26 87 R16 23 77 R17 27 90 R18 25 83 R19 23 77 R20 24 80 R21 25 83 R22 26 87 R23 26 87 R24 27 90 R25 27 90 R26 27 90 R27 27 90 R28 27 90 R29 27 90 R30 26 87   
    The score of students` vocabulary in pretest for control group Respondents Correct Answer  Score R1 18 60 R2 25 83 R3 18 60 R4 20 67 R5 18 60 R6 15 50 R7 18 60 R8 21 70 R9 19 63 R10 26 87 R11 22 73 R12 21 70 R13 25 83 R14 22 73 R15 26 87 R16 22 73 R17 25 83 R18 24 80 R19 23 77 R20 23 77 R21 24 80 R22 22 73 R23 18 60 R24 18 60 R25 16 53 R26 24 80 R27 18 60 R28 20 67 R29 21 70 R30 26 87   
    The score of students` vocabulary in posttest for control group R1 21 70 R2 25 83 R3 20 67 R4 21 70 R5 18 60 R6 17 57 R7 19 63 R8 22 73 R9 18 60 R10 24 80 R11 23 77 R12 23 77 R13 25 83 R14 21 70 R15 25 83 R16 22 73 R17 26 87 R18 26 87 R19 23 77 R20 22 73 R21 24 80 R22 23 77 R23 20 67 R24 18 60 R25 18 60 R26 22 73 R27 18 60 R28 18 60 R29 23 77 R30 27 90   
    Appendix 4. Frequencies result for students` vocabulary in pretest and posttest for experimental group  Frequencies of students`result in pretest  Frequency Percent Valid Percent Cumulative Percent Valid 60.00 3 10.0 10.0 10.0 63.00 2 6.7 6.7 16.7 67.00 6 20.0 20.0 36.7 70.00 6 20.0 20.0 56.7 73.00 6 20.0 20.0 76.7 77.00 4 13.3 13.3 90.0 83.00 1 3.3 3.3 93.3 87.00 2 6.7 6.7 100.0 Total 30 100.0 100.0    Statistics Pretest   N Valid 30 Missing 0 Mean 71.0333 Std. Error of Mean 1.27620 Std. Deviation 6.99006 Variance 48.861 Range 27.00 Minimum 60.00 Maximum 87.00        
    Frequencies of students` result in posttest  Frequency Percent Valid Percent Cumulative Percent Valid 77.00 2 6.7 6.7 6.7 80.00 4 13.3 13.3 20.0 83.00 8 26.7 26.7 46.7 87.00 7 23.3 23.3 70.0 90.00 8 26.7 26.7 96.7 93.00 1 3.3 3.3 100.0 Total 30 100.0 100.0    Statistics Posttest   N Valid 30 Missing 0 Mean 85.3333 Std. Error of Mean .79414 Std. Deviation 4.34966 Variance 18.920 Range 16.00 Minimum 77.00 Maximum 93.00          
    Appendix 5. Frequencies result for students` vocabulary in pretest and posttest for control group  Frequencies of students` result in pretest  Frequency Percent Valid Percent Cumulative Percent Valid 50.00 1 3.3 3.3 3.3 53.00 1 3.3 3.3 6.7 60.00 7 23.3 23.3 30.0 63.00 1 3.3 3.3 33.3 67.00 2 6.7 6.7 40.0 70.00 3 10.0 10.0 50.0 73.00 4 13.3 13.3 63.3 77.00 2 6.7 6.7 70.0 80.00 3 10.0 10.0 80.0 83.00 3 10.0 10.0 90.0 87.00 3 10.0 10.0 100.0 Total 30 100.0 100.0    Statistics Pretest   N Valid 30 Missing 0 Mean 70.8667 Std. Error of Mean 1.93024 Std. Deviation 10.57236 Variance 111.775 Range 37.00 Minimum 50.00 Maximum 87.00       
    Frequencies of students` result in posttest  Frequency Percent Valid Percent Cumulative Percent Valid 57.00 1 3.3 3.3 3.3 60.00 6 20.0 20.0 23.3 63.00 1 3.3 3.3 26.7 67.00 2 6.7 6.7 33.3 70.00 3 10.0 10.0 43.3 73.00 4 13.3 13.3 56.7 77.00 5 16.7 16.7 73.3 80.00 2 6.7 6.7 80.0 83.00 3 10.0 10.0 90.0 87.00 2 6.7 6.7 96.7 90.00 1 3.3 3.3 100.0 Total 30 100.0 100.0   Statistics Posttest   N Valid 30 Missing 0 Mean 72.4667 Std. Error of Mean 1.73519 Std. Deviation 9.50402 Variance 90.326 Range 33.00 Minimum 57.00 Maximum 90.00       
    Appendix 6. The paired samples statistics of pretest and posttest for experimental group  The paired samples test of pretest and posttest Paired Samples Test  Paired Differences t df Sig. (2-tailed) Mean Std. Deviation Std. Error Mean 95% Confidence Interval of the Difference Lower Upper Pair 1 PRETEST –POSTTEST -14.30000 5.53453 1.01046 -16.36663 -12.23337 -14.152 29 .000               
    Appendix 7. The paired samples statistics of pretest and posttest for control group  The paired samples test of pretest and posttest Paired Samples Test  Paired Differences T df Sig. (2-tailed) Mean Std. Deviation Std. Error Mean 95% Confidence Interval of the Difference Lower Upper Pair 1 Pretest - posttest -1.60000 4.72411 .86250 -3.36401 .16401 -1.855 29 .074                
    Documentation   Giving Pretest for experimental group  Treatment using semantic mapping strategy for experimental group  Giving posttest for experimental group 
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